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What i1s AAC&U?

Founded in 1915, AAC&U is
dedicated to making the aims of
liberal learning a vigorous and AAC&U Membership Chart:
constant influence on institutional 2005 Carnegie Type
planning and educational practice in 1,183 Members

college. Itis a meeting ground for all
sectors of higher education and
brings together faculty, academic and
student affairs leaders and presidents
across sectors, divisions, and 16% Masters
disciplines to explore the aims of o1
education, the future of the academy, Associate

and strategies for institutional

change and higher student
achievement.

Research/
Doctoral
17%

ART,BUS, ENG, HTL, INTL, MED, OTH, REL




Survey Results Are

Consistent

Everyone — business, policy makers, faculty,

Stuo

ents - wants better learning AND

better information, compelling evidence on what

students

know and are able to do... whether for

Persona

development, program assessment,

accreditation or hiring a new employee.




U!EU! RUBTICS g xssessmen!

The VALUE Initiative was begun in 2007 after the Spelling
Commission Report was released.

The purpose of VALUE was to create an authentic
alternative assessment methodology to standardized
testing — rubrics and e-portfolios.

VALUE was funded by FIPSE and State Farm.
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Major VALUE Project
Activities

« National advisory board [12 members]

* Rubric collection and creation of 15 metarubrics by
teams [over 100 individual faculty and others]

 Piloting and refining metarubrics through three
cycles of leadership campus use (using e-portfolios
of student work [over 100 campuses, including 12
leadership campuses]

 Final reliability and ease-of-use check with national
panel of 40 academics, employers, teachers,
community members




Outcomes for the development of
metarubrics:

nquiry and analysis
Critical thinking
Creative thinking
Written communication
Oral communication
Quantitative literacy

e Information literacy

e Reading

e Teamwork

. Problem solving

IVIC knowledge and engagement—Ilocal and

pan

Fntercultural knowledge and competence
e Ethical reasoning and action
e Foundations and skills for lifelong learning
e |Integrative learning

A A | foociim

Colleges and
Universities



Commonalities among
rubrics

Motivated by:
Need for among-campus communication
Mobile students, transfer
Belief that, in spite of uniqueness, core outcomes
are shared




Rubrics Basics

Criteria

INTEGRATIVE LEARNING VALUE RUBRIC

e e infarasatson, plesse condart sabeilaanirg

Lel
transferring

Connection!
Connects relevant

Capstone

Mezningully synthesizes conmections

experiences outside of the formal
dassrocm (induding life experiences and
acadernic experiences such as internships
arxd travel abroad) 1o deepen
understanding of felds of study wnd 1o

broaden own poins of view:

Iy creates wholes out of

rmudriple parts fsynthesizes) or draws
conclusions by combining examples, facs,
or theories from mare than one fidd of

nawiedpe
[ G N to Di .r -
Seer (makes) conmections acraer discipdines,
|Peresae

stucly or perspective:
Transfer

AAdupis aud apples skilly, abiliives, theories, or
methodalgmer gained in oy sitaaiton f naw
sitwations

Integrated Communication

Reflection and Self-Assessment
Demyonstrates a developing sense of self ara
learner, building on prior expericnes i regpond
10 mew and challanging conssers (i e evsdear
i relf-assessmens, reflective, or creuttve word)

Aclipts snd applics, indeperakenly: skills,
abilities, theories, or methodologies gained
in e silmbion B new stustions to solve
difficalt problems or explore complex
issucs in original ways.

Fulfills the assignment(s) by choosing a
Formar, language, or graph (or other visual
representation) in ways that enhance
meaning, making clear the
mrerdependence of language and

mezaning, thought, and expressioen.

Ernvisions a future self {and possibly
rruakes plars that uld on past
experiences) Lhat have ocourred across
multiple and diverse contexts.

Definition

Milestones

5

| Effectively selects and develops

esamples of lifie experiences, drawn from
avariety of contexts (eg, famdy life,
artistic participation, cvic irvolvernent,
work experience), Lo illuminate
comeepits/ thecries, frameworks of fieids
of study

.lmjz-pendanly connects exanples, facts,

or thenries from more than one fidd of

study o perspective.

Adaprs and applies skalls, abilities, theones,
or methodologes gained in one situation
Lo new situations to sobve problems ar

explore ssues.

Fulfills the assignement(s) by choosing a

2
‘Compares life experiences and academic
knowdedge to infer differences, as wdl as
sirplarities, and acknowledge
perspectives other thun own,

|When prompled, comnerts examples,

Tacts, or theores from more than one field
of study o perspective.

Usess skills, ablities, theories, or
methodologies gained in one situation ina
new siluation to contribute to
understanding of problems or issues.

Fulfills the assigrment(s) by choosing a
Tormat, language, or graph (o other visual

ing £ an understanding and a disposition that a sudent builds across the curriculum and cocurreulurn, from raking semple connections among idess and experiences 1o synthesizing and
ey complex situations within and beyond the cunpus

Evaluators are encouraged to assign  zera 1o any work sample or collection of work that does not meet benchmark (cell one) level performance.

Benchmark
1

Idendifics conpections betwemn life
experienoss and those acadernic texts and
ideas perceived as similar and related
Loy e drilerests,

When prompted, presents examples, facts,
or theories from more than one fedd of
study or perspective.

Usess, in a basic way, skalls, ahilities,
thenries, or methodologies gained inone
silueion in a new situation.

Fulfills the assignment(s) (Le. 1o produce
an essay, a poster, a video, a PowerPoing

format, langage, or graph (or other visual
T ion) to explicitly connect
content and form, demonstrating
awareness of purpose and audience.

| Eveluaes clianges in own lemming over

time, recognizing complex contesdual
factors (e, works with ambiguity =
risk, deals with frustrarion, considers

ethical frameworks).

repm 1) that in a basic
way what is bemg comeumicated
{content) with how it i$ said (form).

| Articulares strengghs amd challenges

{within specific performances o evenis)
10 incresse effeciiveness in dif ferent
contesas (through increased self-

AT eSS

f ien, ete)in an
form.

Describes own performances with general |
descriptoss of success and failure.

Association
an
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Integrative lesrning is an urderstanding and a disposition that a student builds across the curriculurn and cocurriculurn, from raking sople

Rubrics Basics

INTEGRATIVE LEARNING VALUE RUBRIC

e e infarasatson, plesse condart sabeilaanirg

transf erring learning (o new; comple situions within and beyond the cunpus.

Definition

armcng ides and

Evaluators are encouraged to assign  zera 1o any work sample or collection of work that does not meet benchmark (cell one) level performance.

| Connections to Experience
Canmeets refevant expertence and acagenc
Enowiidze

‘Connections to Discipline
Seer (makes) conmections acraer discipdines,
P

Transfer

AAdupis aud apples skilly, abiliives, theories, or
methodalgmer gained in oy sitaaiton f naw
sitwations

Integrated Communication

Reflection and Self-Assessment
Demyonstrates a developing sense of self ara
learner, building on prior expericnes i regpond
10 mew and challanging conssers (i e evsdear
i relf-assessmens, reflective, or creuttve word)

Capstone

Mezningully synthesizes conmections

experiences outside of the formal
dassrocm (induding life experiences and
acadernic experiences such as internships
arxd travel abroad) 1o deepen
understanding of felds of study wnd 1o

broaden own poins of view:

Independenily creates wholes out of
il prarts (synthesires) or draws
conclusions by combining examples, facs,
or theories froem more than one field of
stucly or perspective:

Aclipts snd applics, indeperakenly: skills,
abilities, theories, or methodologies gained
in one siluztion to new stuElions to solve
difficult problems or explore complex
issucs in original ways.

Fulfills the assignment(s) by choosing a
Formar, language, or graph (or other visual
representation) in ways that enhance
meaning, making clear the
mrerdependence of language and

mezaning, thought, and expressioen.

Ernvisions a future self {and possibly
rruakes plars that uld on past
experiences) Lhat have ocourred across
multiple and diverse contexts.

ethical frameworks).

Milestones

5

| Effectively selects and develops

esamples of lifie experiences, drawn from
avariety of contexts (eg, famdy life,
artistic participation, cvic irvolvernent,
work experience), Lo illuminate
comeepits/ thecries, frameworks of fieids
of study

.lmjz-pendanly connects exanples, facts,

or thenries from more than one fidd of

study o perspective.

Adaprs and applies skalls, abilities, theones,
or methodologes gained in one situation
Lo new situations to sobve problems ar

explore ssues.

Fulfills the assignement(s) by choosing a
format, langage, or graph (or other visual
represertation) to explicitly connect
content and form, demonstrating
awareness of purpose and audience.

| Eveluaes clianges in own lemming over

time, recognizing complex contesdual
factors (e, works with ambiguity =
risk, deals with frustrarion, considers

AT eSS

2
‘Compares life experiences and academic
knowdedge to infer differences, as wdl as
sirplarities, and acknowledge
perspectives other thun own,

|When prompled, comnerts examples,

Tacts, or theores from more than one field
of study o perspective.

Usess skills, ablities, theories, or
methodologies gained in one situation ina
new siluation to contribute to
understanding of problems or issues.

Fulfills the assigrment(s) by choosing a
Tormat, language, or graph (o other visual

repm aticm) that in a basic

Benchmark
1

Idendifics conpections betwemn life
experienoss and those acadernic texts and
ideas perceived as similar and related
Loy e drilerests,

When prompted, presents examples, facts, |

or theories from more than one fedd of
study or perspective.

Usess, in a basic way, skalls, ahilities,
thenries, or methodologies gained inone
silueion in a new situation.

Fulfills the assignment(s) (Le. 1o produce
an essay, a poster, a video, a PowerPoing
f ien, ete)in an i

way what is bemg comeumicated
{content) with how it i$ said (form).

| Articulares strengghs amd challenges

{within specific performances o evenis)
10 incresse effeciiveness in dif ferent
contesas (through increased self-

form.

Describes own performances with general |

descriptoss of success and failure.

Levels

Association
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Integrative lesrning is an urderstanding and a disposition that a student builds across the curriculurn and cocurriculurn, from raking sople

Rubrics Basics

INTEGRATIVE LEARNING VALUE RUBRIC

e e infarasatson, plesse condart sabeilaanirg

transf erring learning (o new; comple situions within and beyond the cunpus.

Definition

armcng ides and

Evaluators are encouraged to assign  zera 1o any work sample or collection of work that does not meet benchmark (cell one) level performance.

| Connections to Experience
Canmeets refevant expertence and acagenc
Enowiidze

‘Connections to Discipline
Seer (makes) conmections acraer discipdines,
P

Transfer

AAdupis aud apples skilly, abiliives, theories, or
methodalgmer gained in oy sitaaiton f naw
sitwations

Integrated Communication

Reflection and Self-Assessment
Demyonstrates a developing sense of self ara
learner, building on prior expericnes i regpond
10 mew and challanging conssers (i e evsdear
i relf-assessmens, reflective, or creuttve word)

Capstone

Mezningully synthesizes conmections

experiences outside of the formal
dassrocm (induding life experiences and
acadernic experiences such as internships
arxd travel abroad) 1o deepen
understanding of felds of study wnd 1o

broaden own poins of view:

Independenily creates wholes out of
il prarts (synthesires) or draws
conclusions by combining examples, facs,
or theories froem more than one field of
stucly or perspective:

Aclipts snd applics, indeperakenly: skills,
abilities, theories, or methodologies gained
in one siluztion to new stuElions to solve
difficult problems or explore complex
issucs in original ways.

Fulfills the assignment(s) by choosing a
Formar, language, or graph (or other visual
representation) in ways that enhance
meaning, making clear the
mrerdependence of language and

mezaning, thought, and expressioen.

Ernvisions a future self {and possibly
rruakes plars that uld on past
experiences) Lhat have ocourred across
multiple and diverse contexts.

ethical frameworks).

Milestones

5

| Effectively selects and develops

esamples of lifie experiences, drawn from
avariety of contexts (eg, famdy life,
artistic participation, cvic irvolvernent,
work experience), Lo illuminate
comeepits/ thecries, frameworks of fieids
of study

.lmjz-pendanly connects exanples, facts,

or thenries from more than one fidd of

study o perspective.

Adaprs and applies skalls, abilities, theones,
or methodologes gained in one situation
Lo new situations to sobve problems ar

explore ssues.

Fulfills the assignement(s) by choosing a
format, langage, or graph (or other visual
represertation) to explicitly connect
content and form, demonstrating
awareness of purpose and audience.

| Eveluaes clianges in own lemming over

time, recognizing complex contesdual
factors (e, works with ambiguity =
risk, deals with frustrarion, considers

AT eSS

2
‘Compares life experiences and academic
knowdedge to infer differences, as wdl as
sirplarities, and acknowledge
perspectives other thun own,

|When prompled, comnerts examples,

Tacts, or theores from more than one field
of study o perspective.

Usess skills, ablities, theories, or
methodologies gained in one situation ina
new siluation to contribute to
understanding of problems or issues.

Fulfills the assigrment(s) by choosing a
Tormat, language, or graph (o other visual

repm aticm) that in a basic

Benchmark
1

Idendifics conpections betwemn life
experienoss and those acadernic texts and
ideas perceived as similar and related
Loy e drilerests,

When prompted, presents examples, facts, |

or theories from more than one fedd of
study or perspective.

Usess, in a basic way, skalls, ahilities,
thenries, or methodologies gained inone
silueion in a new situation.

Fulfills the assignment(s) (Le. 1o produce
an essay, a poster, a video, a PowerPoing
f ien, ete)in an i

way what is bemg comeumicated
{content) with how it i$ said (form).

| Articulares strengghs amd challenges

{within specific performances o evenis)
10 incresse effeciiveness in dif ferent
contesas (through increased self-

form.

Describes own performances with general |

descriptoss of success and failure.

Levels

Association
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Colleges and
Universities



Rubrics Basics

INTEGRATIVE LEARNING VALUE RUBRIC

e e infarasatson, plesse condart sabeilaanirg

Definition

Integrative lesrning i an urderstanding and a disposition that a student builds across the curriculurn and cocurriculun, from roking smple connections among idess and experiences to synthestng and
transf erring learning (o new; comple situions within and beyond the cunpus.

Evaluators are encouraged to assign  zera 1o any work sample or collection of work that does not meet benchmark (cell one) level performance.

Milestones

Capstone
5
Conncctions to Expericnce Mesningfully synthesizes comedtions | Effectively selects and develops
Canmeets refevant expertence and acagenc among experiences ouside of the formal | examples of Ife experiences, drawn from
emamiedge dassrocm (nduding life experiences and | a variety of contexts (eg, fandy life,
acadermic such as i artistic icipation, avic imvolvemnent,
arxd travel abroad) 1o deepen work expenience), 1o illuminate
understanding of fields of study andto | concepls/ thecries frameworks of fields
broaden own poins of view: of siudy.
C ions to Di Iy creates wholes out of Independently connects examples, facts,

Seer (makes) conmections acraer discipdines,
P

Transfer

AAdupis aud apples skilly, abiliives, theories, or
methodalgmer gained in oy sitaaiton f naw
sitwations

Integrated Communication

Reflection and Self-Assessment
Demyonstrates a developing sense of self ara
learner, building on prior expericnes i regpond
10 mew and challanging conssers (i e evsdear
i relf-assessmens, reflective, or creuttve word)

il prarts (synthesires) or draws
conclusions by combining examples, facs,
or theories froem more than one field of
stucly or perspective:

Aclipts snd applics, indeperakenly: skills,
aslities, theories, or methexdologies gined
in e silmbion B new stustions to solve
difficalt problems or explore complex
issucs in original ways.

Fulfills the assignment(s) by choosing a
Formar, language, or graph (or other visual
representation) in ways that enhance
meaning, making clear the
mrerdependence of language and

mezaning, thought, and expressioen.

Ernvisions a future self {and possibly
rruakes plars that uld on past
experiences) Lhat have ocourred across
multiple and diverse contexts.

or thenries from more than one fidd of

study o perspective.

Adaprs and applies skalls, abilities, theones,
or methodologes gained in one situation
Lo new situations to sobve problems ar

explore ssues.

Fulfills the assignement(s) by choosing a
format, langage, or graph (or other visual

2
‘Compares life experiences and academic
knowdedge to infer differences, as wdl as
sirplarities, and acknowledge
perspectives other thun own,

|When prompled, comnerts examples,

Tacts, or theores from more than one field
of study o perspective.

Usess skills, ablities, theories, or
methodologies gained in one situation ina
new siluation to contribute to
understanding of problems or issues.

Fulfills the assigrment(s) by ch

T ion) to explicitly connect
content and form, demonstrating
awareness of purpose and audience.

aluares changes m own learming over
rime, recognizing comples contextual
factors (e, works with ambiguity
risk, deals with frustrarion, considers

ethical frameworks).

way what is bemg comem
{content) with how it s said

| Articulares strengghs amd challenges

{within specific performances o evenis)
10 incresse effeciiveness in dif ferent
contesas (through increased self-

AT eSS

Benchmark
1

Idendifics conpections betwemn life
experienoss and those acadernic texts and
ideas perceived as similar and related
Loy e drilerests,

... Performance
Descriptors

or theories from more than one fedd of
study or perspective.

Usess, in a basic way, skalls, ahilities,
thenries, or methodologies gained inone
silueion in a new situation.

Fulfills the assignment(s) (L.e. 1o produce

Describes own performances with general |
descriptoss of success and failure.

Association

of American
Colleges and
Universities




Validity and Usabillity

« Over 3000 distinct institutions have downloaded one or more
of the VALUE rubrics for use since fall 2010
« Over 11,000 distinct individuals have downloaded one or more
of the VALUE rubrics for use
* Major consortia are using VALUE rubrics for cross institutional
collaboration —
« Connect2Learning — LaGuardia College/AAEEBL (FIPSE) —
23 campuses;
* Integrative Portfolio Process — Michigan (FIPSE) — 6
campuses;
* RAILS — Syracuse (Institute for Museum and Library
Studies ACRL) — 10 campuses;
» South Metro Consortium (Chicago) — 12 public/private and 2
and 4 year campuses - writing

A Association
of American
Colleges and
Universities



Reliability Study

* 40 Faculty

4 Traditional Disciplinary Divisions — Humanities,
Social Sciences, STEM, Professions

e Three VALUE rubrics — Critical Thinking, Civic

Engagement, Integrative Learning

« Common set of student portfolio work

e Agreement = .66 without norming; .8 normed

* Another set of 5 campuses, using same set of
rubrics with 500 samples of student work — still
analyzing




Percent of Ratings

Building the Evidentiary Base

o University of Kansas — Representing Results

60 -
50 A
40 -
30 A
20 A

10
0

|

OTraditional

B Team Design

Not Met Benchmark Milestone1 Mlilestone 2

Capstone

Critical Thinking: Issues, Analysis, and Conclusions

Inter-rater reliability = >.8

LEAP

Team Deslgn
Tradltional

of American
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Percent of Ratings

Building the Evidentiary Base

o University of Kansas — Representing Results

Critical Thinking: Evaluation of Sources and Evidence

60 -
50
40 -
30 1

%

Not Met

Benchmark Milestone 1

Milestone 2

Capstone

Team Deslgn
Tradltional




Building the Evidentiary Base

« University of Kansas —

 “analysis of the data from the AACU VALUE rubrics
affirmed that a team approach to course design can yield
larger improvement in some forms of student writing and
thinking”

e “We also saw that the rubrics work best when there is close
alignment between the nature of the assignment and the
dimensions of intellectual skill described in the rubric”

* “Finally, at a practical level we are very encouraged that this
process is manageable and sustainable”

A Association
of American
Colleges and
Universities



CRITICAL THINKING STANDARDS

Definition: Evaluate, analyse, critique disparate pieces of information to one cohesive whole and be able to defend that position.

== JAMES COOK
= UNIVERSITY

AUSTRALIA

Beginner to Expert

categories

Beginner”

Novice®

Competent***

Proficient”

Expert™

Studenls in lhe early stages can

Studenis in lhe middle stages can

Graduates of this course can

Graduales as new professionals can

Graduales as experienced
professlonals can

1.

Identify Issues

Identify the broad issues related to
a central problem

Identify specific issues/elements
relaied lo a cenliral problem

Identify a central problem wilhout
[ambiguity, by inlegration of specific
concepls

Independently idenlify a central problem
iwilhout ambiguity, by integration of broad
land specilic concepls

Provide a leadership role in identifying a
central problem without ambiguity, by
inlegration of broad and specific concepts,
wilh accuracy and clarnily

Gather evidence

Gather generalised evidence from
limited sources. Evidence is nol
necessarily effective, relevant, or
reliable.

Gather evidence from a range of
primary sources. Evidence is more
effective, relevant, and reliable.

Effeclively galher relevant evidence
(from reputable sources.

Independently gather relevant, core
evidence from reputable sources using
credible databases. Identify specific
issues/sources most relevant lo the ceniral
problermn

Provide a leadership role to effeclively
galher relevant core and peripheral
evidence from reputable sources using
credible dalabases. Idenlify specific
issues/sources mosl relevani o the
ceniral problem

Analyse evidence

List clhers” assumplions and
conclusions wilhin a limited contexi

Summarise others' assumptions and
conclusions, and clarify differences
wilhin a range of conlexis

Idenlify and evaluale own and athers'
assumplions and several relevant
contexts when presenting a posilion

Independenily idenlify and evaluate awn
and others' assumplions and several
relevanl conlexls when presenting a
position

Provide a leadership role in identifying
and evaluating own and others’
assumptions and several relevant
conlexts when presenting a position

Synthesise and
formulate an
opinion/
hypothesis

Develop a hypothesis/opinion
based upon limiled and
unsubstantiated evidence

Formulate a clear/focussed
hypolhesis which is broadly
defensible, based upon some
evidence

Formulate a hypolhesisfopinion that is
defensible, based upon appropriate
evidence

Independenily formulale a
hypoihesisfopinion and a plan io be able to
tesi the hypothesis thal is defensible,
based upon appropriale evidence

Provide a leadership role in formulaling a
hypothesisfopinion and a plan te be able
1o test the hypothesis thal is defensible,
based upon appropriate evidence

Defend opinion or
pasition

Express opinion without
substantialion

Express opinion wilh limited/partial
substaniiation

Coherenlly defend the expressed
opinion with appropriale data and
lileralure

Independentiy develop and defend a
coherent opinion with appropriate data and
literature

Provide a leadership role in the
development and defence of a coherent
opinion

Concluslions and
implications

Summarise current stale of
knowladge

Summarise and interprel current
siale of knowledge

ISummarise and interpret current stale
of knowledge and Ihe implications of
findings

Independently develop conclusions and
identify implicalions of findings

Provide a leadership role in developing
conclusions and identifying implications of
findings

Exemplars

(see over page)

(see over page}

{see over page)

{see over page)

(see aver page)
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Exemplars

Beginner*

Novice*™

Competent***

Proficient”

Expert’”

1. Identify issues

Vague summary paragraph
lintroducing the lopic, for
example, in a prac report, using
non-specialist language

Examples:
a. "I'm going to work on an
enzyme”

b. Leamer Driver

Summary paragraph oullining
specific issues inlroducing the lopic,
for example, in a prac report, using
language of the discipline

Examples:
a."I'm going to work on lactate
dehydrogenase”™

b. Driver on P-Flales

Clear, concise summary paragraph
introducing Ihe lopic, for example, in a prac
reporl, using language of the discipline

Examples:

a."I'm going 1o work on lactate
dehydrogenase and identify specific issues
associated with this enzyme”™

b. Driver wilh Open Licence

Clear, concise summary paragraph that
idenlifies gaps in knowledge and
crilical/essential concepts, and idenlifies
the direclion in which fo move next

Example:
la Professional Driver eg truck driver,

racing car driver

Clear, concise summary paragraph that
identifies gaps in knowledge and
crilicalfessential concepls, comelales
and compares this wilh information from
other sources lo consider the broader
implications and potential novel
approaches. The Expert doesn’t just
look at standard paradigms bul looks
“outside the box™

Example:
A Driving Instructor

2. Gather evidence

[The Beginner is not confident
they have the answer

Examples of limiled sources are
texibooks and intemet

[The Novice knows where to go/
which sources to access, bui can’
find the answer

Examples of primary sources are
journal articles and reviews

If someone is Compelent, they can find the
answer; lhey know who (o ask and what
references to use

lAn example of a lool for finding reputable
sources is Medline

If someone is Proficient, lhey know the
lanswer wilhout conslant reference to
references

If someone is an Experl they are the
resource. They know the answer and
can lead and ieach olhers sirategies for
achieving the answer

4. Syntheslse and
formulate an
opinion/hypothesis

|Hypolhesis based on chservalion

Examples;
@a.The planis are green

b. Heart rate increases during
lexercise

lc. Microbes cause disease

Hypolhesis based on broad, causal
reasoning

Examples:
a.The plants are green due lo the
presence of chlorophyll

b. Changes in cardiovascular and
nervous systems cause and increase
in hear rate during exercise

c. Infeclion with palhogenic microbes
causes disease

Hypolhesis based on specific, testable
evidence

Examples:

la. The plants are green due lo lhe
presence of chlorophyll A & B

b. Increased sympathetic drive and
increased venous relurn cause an increase
in hearl rate during exercise

ic. Infeclion with pathogenic microbes in a
isusceplible hosl causes disease

Hypothesis based on specific, testabla
levidence which has sufficient clarity and
rigor to juslify a research proposal

Hypothesis may be novel and consider
previously unexplored polential
solulions based on specific, lestable
evidence which has sufficient clarily and
rigor 1o juslify a grant application,
leading to acceplance by peer review

6. Conclusions and
implications

Concluding paragraph
summarises facts and lheories

Conciuding paragraph evaluates
lquality of current facits and thearies

Concluding paragraph evaluales quality of
current facts and theories, and their
polential use

IConcluding paragraph evaluates quality
lof current facts and theories, and their
polential use, and idenlifies issues
requiring furlher invesligation

Concluding paragraph evaluales quality
of current facts and theories, and their
polential use, and identifies novel and/or
previously unexplored opportunilies/
alternate hypotheses for applicalion

Definitions of different levels:

Beginner” — has an introduclory, overall understianding of concepis and thaory, with a limiled ability 1o apply
{end of firsi year)
Novice** — has detailed underslanding of concepls and theory with a limited ability to apply
(end of second year)
Competent*** —is able to integrate and apply concepts and theory

("good” graduates i.e. the minimum level of achievement at
the end of a 3-year undergraduale degree)

Proficlent”
(1™ couple of years after graduation)

— is able 1o operate independenilly withoul supervision. Someone practicing in lheir profession or undertaking 2 PhD

: of years af

Expert””
(5-10 years afler gradualion)

—is able to leadfdirect a group to a high standard and solve difficult issues. A leading academic in a Universily selting or someone in a managerial position in a

professional selting
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PORTFOLIO Trenten Rocha

A Michigan Student's Freshman Experience

Welcome Philosophy Statement Goals Work Showcase Resume

il 18, 2008
2ar colleagues,

elcome to my portfoliol

ntered into my freshman year unsure and scared of the experience | would encounter in this unfamiliar territory. | soon began to
alize that the most important experiences | was gaining while being at college were not taking place in the classroom, but were
nost everywhere else.

sas participating in extracurricular activities that required a new level of maturity and responsibility that had never been required of
= in the past. | asked in many ways to prove myself and once again show | was a leader. The skills | have gained by attempting to
ove myselfin and out of the classroom are proficiencies that | know | will carry with me far beyond my freshman year.

is portfolio is a collection of many different pieces of work that | found particularly rewarding while being a freshman at the University
Michigan. | hope visiting my portfolio gives you a better understanding of who | am as a person. Thank you for visiting and please
2| free to explore every aspect of the portfolio.

ncerely,

PO “7
ol i /ZL/f
A b, .N/_.._
mamtmam [ sl

@ Inkerr
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PORTFOLIO Trenten Rocha

A Michigan Student's Freshman Experience

Welcome Philosophy Statement Goals Work Showcase Resume

My paSSiﬂn My ultimate dream is to become the CEQ of the Disney Corporation. | am a firm believer in family values and the importance of

or business and togetherness. | admire Disney and its penchant for core values, which they have continued to foster since the very beginning; they aim to
eatq "'lg entertain their audience, while at the same time maximizing profit through a very family friendly medium whose values build character. |
L look at our society and question the direction that many of my peers have decided to take, and believe | could help change this.

Academic Goals Personal Goals

s To learn how to play the saxophaone: | have
always believed music helps evoke knowledge
and by becoming more musical it could possibly
add elements to other areas of my life.

s To leave my undergraduate studies with the
ahility to fluently speak Spanish: it would be an
asset to have in the current international
business economy.

“We keep moving forward, opening new doors,

» To fully understand the subject of accounting: + To become more involved in my fraternity, Phi

the processes of how it is done and a strong and d”iﬂg new things, bE.':EUSE we're curious Gamma Delta: By taking on leadership roles
understanding of its future in our society. and C"!,”':'S'W k'?EF'E leading us down new within the fraternity | am gaining unprecedented
paths.” Walt Disney friendships and able to network with my peers.

-toalfviewPresentation, osprid=0D014BED9Z 7 2E90D 1 67 ASET 4 1FD 1 EB3F 7 &sakai, bool placement . id a Inkerr
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PORTFOLIO Trenten Rocha

A Michigan Student's Freshman Experience

Welcome Philosophy Statement Goals Work Showcase Resume

Self-Assessment
Gap

Group and Team Work
Phi Gamma

Sizing Up My Options

R The summer befare my freshman year of college, | was placed into a program that was
Research designed to help high school seniors "bridge” the gap between twelfth grade and their
Undergraduate freshman year at the University of Michigan. During the program, | learned more than just
math and English over the month and a half | was on the campus. | met people who became
Research . . :
. my friends. people who made up every aspect of the racial spectrum. and worked with
Opportunity members of staff that | will always admire. Initially, | looked at the "Bridge” program as a
Program negative experience, but after having completed it, | understand it was one of the best
Professional pragrams that could have prepared me for my years ahead at Michigan. In the program | was

exposed to the same stresses of homewaork and personal conflicts that | would face in the

Development coming manths, but by then | had already been given the proper support group to help solve

The Passion

my problems.
Reassured:
Business
Other Why It Mattered
The Effects of
a Freshman The program demonstrated to me the depth of participation and academic excellence the program was going to demand from
Writing me, in order for me to be among the most productive scholars at Michigan. | was forced to choose between sleep, fun, and

superficial happiness. in order earn the grades | knew | could achieve at the University of Michigan. | came to the university

ready to prove myself, and knew that some of my classmates ranked amaong the world's best. | knew | was going to have to
work much harder than many of them to achieve the same success. Going to summer term and being a part of "Bridge,”

provided me the apportunity to build the skills | would need in the future, in an enviranment with far less distractions than an

G Inkerr

Requirement




COLLABORATE « REFLECT = INTEGRATE - DEMOCHNSTRATE

ORTFOU O Phong Van Nguyen

Mualkine the . e gL Differes
Welcome Philosophy Statement Goals Work Showcase Resume Supporting Materials

one person can and does make a difference in the world

creating an environment that encourages learning, developing life goals, and creating friendship

science is constantly integrating new knowledge

| pick apart many flowers and look at it from all angles
winter is a wonderful time to walk down South University

plant diversity captured in time and space

bout this portfolio.



ORTFOLIO

Welcome

Program Development
# Community
Building

Research
Biological
Control of
Purple
Loosestrife

Plant Diversity
in the Ann
Arbor Autumn

Learning from Diversity
Mew Orleans
Culture &
History

Professional Development
Plant Evolution
and Diversity

COLLABOEATE « REFLECT = INTEGHATE « DEMURSTHATE [
‘( IELIE 1"

Philosophy Statement Goals

Phong Van Nguyen

o i ] i

MRC students build community through a program called STEPS the next day after move-in.

Description of Experience

The Michigan Research Community (MRC) is a living-and-learning community at the University of Michigan that
encourages academics, solidarity in research endeavaors, and friendship. As a returning student toe MEC, | served as a
Program Board member and Peer Mentor. | worked with other returning students to organize social, academic, cultural,
athletic, community service, and study break events. These events provided time and space for students to bond. This
experience allowed me to develop insights and skills as a community leader and mentor. | worked with first-year and
returning students to build a vibrant community dedicated to mutual support, academic pursuits, and exceptional
research opportunities.

Importance of Work

College is a tremendous transition for first-year students. For some of the 100 first-year students. this may be their first
time living away from home. For others, this may be their first time having a roommate. Generally, students have
questions about academic life, the process of finding a research project through MEC, and research opportunities at
the University of Michigan.

My roles as a community leader were:
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PORTLAND STATE UNIVERSITY

PORTFOLIO

“§_ENTER THE PORTFOLIO

Cur website for selfevalustion, reflection, and planning

“§ PORTFOLIO TOUR

Tours of specific topics for faculty, students and community members.

"¢ PORTFOLIO FAQ's

Frequently Asked Queastions about PSU's Portfolio

" PORTFOLIO INFO

About The Portfolic Projedt, documentation, source code, ete.

PORTLAND STATE

UNIVERS]
Maintained by: i-portiolio@pdy.edy
Last Updared: April 14, 2006
Website Credits

The Portfolio

Contact Us

Site Map Search

Porifclio Tour Portfalic FAQ Poitfolio Info " Discussion Boards

President's Vision

"My vision is of a university so thoroughly engaged with
its community. . that people throughout the region refer
ta it as ‘our university”" '

_ wiew the President's Page

Daniel 0. Bemstine

Accreditation Self-Study

Portland States institutional portfolio will serve as the
self-study document for its reaffimation of accreditation
in 2005

Powsred by
=

A
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Your Electronic Showcase

ar Resources | Contact Us | BEFORE YOU BEGIN

GALLERY
TAEE A TOLR
SIGM LIP
RETURMING LISERS
Fads
Welcome!
Welcome to eFolio Minnesota, a multimedia electronic portfolio designed to Mews!
help you create a living showcase of your education, career and personal
achievements. All Minnesota residents, including students enrclled in Look here for recent
Minnesota schools, educators and others can use eFolio Minnesota to reach list of news items or for
their career and education goals, See Before You Beqgin to learn more about upcoming events.

using this cutting-edge electronic portfolio toal, or go straight to Sign Up,

It's fun and sasy! Summit proceedings

are now available.

& reqgistered trademark, eFolio Minnesota is a product of the Minnesota
State Colleges and Universities in partnership with state workforce and
education organizations, The Minnesota State Colleges and Universities
System is an Equal Opportunity employver and educatar, Faad maore...

son o Todey 55

Minnesota
STATE COLLEGES
EUNIVERSITIES
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ducation is not the filling of a pail, but the lighting of a fire - W.B. Yeats

Nicole E. Hughes

Search Please hire me!

Hella, my name is Micole Edith
Hughes and | wauld lowe to
~ waork for your school. |
= am energetic. | am willing to
" learn. |want to teach. Please
| feel free to view evidence of my
~ qualifications, experiences,

#8 hilites, and mare. Thank you.

Aogirl's best friend: Micale and Caspian,
Par Paint- Couluth, MH

e-mnail. Micole Hugh nemmidjiiztate edu or nicole_edithi@hatmail . com

Home | Activities | Education | Wigsy My Full Resume |V|:|Iur|teer Activities |W|:|rk Samples | Contact Info | Internship and Practicun | Career Ohjectives

| Ermnlowsmart Hictarus | Rafararmos
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Linda L. Baer, Ph. D.

Senior Vice Chancellor, Minnesota State Colleges and Universities

Home

Curriculum Yitae

Teaching

Professional
Development

Contact Information

International
Exzperience

Upcoming Speaking
Engagements

Strategic Planning

On-line Learning
Initiatives

Integrated Planning
Profile

Upcoming Events

Introduction

Linda L. Baer is Seniar %ice Chancellor for Academic and Student
Affairs at The Minnesota State Colleges and Universities system.

Or. Baer received her Bachelors Degree in Socialogy from
Washington State University, Masters in Sociology from Colorado
State University and her Ph.D. in Sociology from South Dakota State
Liniversity.

Senln:-:ﬁ: gah::ﬂnelhr Or. Baer regularly assumes leadership roles in the state in

instructional technology, bridging colleges and universities with the
workplace, assessment and accountability, and educational
transformations. Her publications and presentations include work in dermography and rural
sociology, the myths and realities of technology-enhanced education, and the building of
vitual partnerships. A book chapter was co-authored in Continuous Quality Improvement;
Making the Transition to Education, entitled "FPartners in Progress: An Integrative Approach
to Educational Quality." She has co-authored a book entitled: Partnering in the Learning
Marketzpace published by Educause and Jossey-Bass. She has also made national
presentations on assessment of quality, the role of faculty governance in accreditation, and
readiness issues for vitual leaming patnerships. She has presented on Developing the
ABCs of Successful Partnerships and Building the Successful Partnership Portfolio.

Ficture of Linda Baer

Honars include the Gamma Sigma Delta Outstanding Teacher Award, a Distinguished
merice Award from the Great Plains Sociological Society, a Centennial Warman, an
Outstanding Educational Leadership Award from Mative American Students at Bemidji
otate University, and the Outstanding Leadership Award fram the Morthwest Indian
Opportunities Industrialization Center in Bemidji, Minnesota.

Dr. Baer has served in numerous offices in professional arganizations and regional
snriaties She spres nn the Kallnnn Faondatinn Farnn for Hinher Fdueatinn
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w of Teaching Project &
king Visible the Intellectual Work E:-f-Tea:an‘_—:_:_.. -

as H,I,E i The Peer Review of Teaching Project (PETF) provides faculty with a structured and practical model that
combines inguiry into the intellectual work of & course, careful investigation of student understanding and
performance, and faculty reflection on teaching effectiveness. Begun in 1994, the FRETF has engaged hundreds
of faculty members from numerous universities In 2005, the project was awarded a TIAA-CREF Theodora .
Heshurgh Award Certificate of Excellence in recognition of it being an exceptional faculty development
program designed to enhance undergraduate student achievement.

ContaSigis We invite you to become part of the national community exploring how to document the intellectual work of
postsecondary teaching. This website is designed to serve as an international repository for course portfolios
wirltten by faculty who teach at postsecondary institutions. You are welcome to archive your course portfolio on
this site so that your work can be shared, used, and reviewed by other faculty. You are also encouraged to write :

resviens for any of the course portfolios in the repositony.

UMIVERSITY JOF

Lincoln
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Center for Integrative ‘“ﬂ:udle

Home

"Integrative Studies"

Individual Majors

CIS Curriculurm

IS People

Mews and Events

Weh Cormmunity

Magnus the Good
Soward

Holland Hall 606
1520 St Olaf Avenue
MWaorthfield, MM 55057
S07-846-6707

cis@stolaf.edu

Mary Titus
Cirector

(507) 6d46-6707
titus@stolaf.edu

Susan Carlson
Program Coordinator
(507} 646-6707
carlsons@stolaf.edu

Web Portfolios: Enhancing the Coherence of
Students' Careers

Although they use technology, web portfolios are
ot about technology; they are about habits of
thinking and the practices that cultivate those
habits,

To promote reflection on the coherence of their
academic careers, students completing
individual majors maintain web porfolios of
their work,

& web portfolio is collection of work that a
student chooses in order to illustrate the
unfolding meaning of their career. The work is
stored and presented as a web site, with links
that demonstrate how the student
understands the relationships he or she has
built among many individual achievements,
These portfolios make the CIS interest in
"making meaningful connections" concrete,
Warks of almost any imaginable kind (art, lab
reports, film and audio clips, essays) can be
included in a web portfolio.

Besides demonstrating a student's grasp of
the central subject of their studies, web
portfolios promote four goals of liberal
learning: recognizing connections, being
reflective about intellectual and personal
growth, building intellectual community, and
building bridges to communities outside the
academy,

- " . ' e

Individualized Majors

Web Portfolios

-||1::|T:M-5 TO ACT;UN

Why Web Porfolio?

How to Develop a Pordfolio?

Example and Templates

See Student Portfolios

Faculty Review Commitbess

o

[»
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Models of the Environment
A Self-Designed, Integrative Major
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Career Portfolio

Yisit the live
Career Portfolio

Portfolio Launch
Photo Gallery

For access ar maore
information on the
Career Portfolio,
please contact:
Jill Lurmsden at the
FSU Career Center
(8507 644-6431

-

A
@ PORTFOLIO

The FSU Career Portfolio prepares students for the world of work through planning,
reflaction, skill developrment, and portfolio documentation.

L FLORIDA STATE UNIVERSITY

Welcome! This web site provides information on the continuous progress and

development of the FSU Career Portfolio at Florida State University,

*

Career Portfolio Walk-through Presentations

Take a tour of the Career Portfolio as used by FSU Students & Alumni,

Career Portfolio Evaluation (openz new window)

Yiew The FSLU Online Career Portfolio Program: Aan Evaluation Report which documents the 7 wear development
and evaluation of the program.

Career Portfolio Contest Winners

Yiew the contest winners, judges and sponsors,

Career Portfolio Slideshow (opens new windaw)

Explare a slideshow on the Career Portfolio, or view a PowerPaoint version,

Conference Presentations

Obtain PowerPoint slideshows and handouts,

Portfolio Bibliography

Yiew a bibliography of portfolio books, articles, web sites and related information.

Sample Career Portfolio (openz new windaw)

See a fictitious student's sample FSU Career Portfolio,

Prototype Career Portfolio (opens new windaw)

Explare an initial prototype of the FSU Career Portfolio,

Supporting Documents

Yiew documents related to the development of the FSU Career Portfolio,
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Printer Friendly Format

Profile Resume Skills Transcript Artifacts References
Lee Haines

(—, € Education:
Alrear , , , ,

“h“"li—r -~ ‘“."E. . * Junior at Florida State University.
_()Q_[“rro 10 + Major: Communications  Minor: Business

E— * Active Board member of Student Government,
Profile
Goals:

* Work for a marketing or public relations firm,

* Expand my technical and business-related
abilities.

Qualifications:

* Creative, hardworking and highly-motivated.

* Computer skills - Microsoft Office and Adobe
Photoshop.

# Bilingual in Spanish and English.

000 Flarida State University

The Career Center, Suite A4100, University Center
RIGHTS RESERMED

Phone: {850% 644-6431 - Contact Us
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Jonxs HoPEINS UNIVERSITY Center for Technology in Education '

A parinersiip of the Marpland Stale Deparimient of Educalion

The Johns Hopkins {
Digital Portfolio

The Johns Hopkins Digital Portfolio [DP] is a VWeb-based assessment and
presentation application that allows users to demonstrate their
capabilities and achievements in relation to a pre-determined set of
principles or standards.

PHILOSOPHY

m DESIGM

Quick Links

I Chooze a link
Search by kesword

| ©2 ]

FEATURES

BEMEF ITS

m QOBJECTIWES ﬂ

SERWICES m

Johns Hopkins University is a nationally recognized leader in the use of
portfolios throughout the learning process as a tool to measure
competencies program wide or individually, Ta enhance the traditional
paper portfolio model, the JHU Center for Technology in Education [CTE], in
collaboration with the JHU #aster of Arts in Teaching Program [#MaT],
developed this standards-based digital portfolio.

The Johns Hopkins Digital Portfolio (DP) provides users with a
template-driven, simple Web interface that is customizable based on its
intended purpose and audience. Whether it is designed and implemented as
a pre-service, employment, or professional development tool, the Johns
Hopkins DF advances effective evaluation of individual and program-wide
growth bazed upon established standards and goals.

Multimedia Presentation

The Johns Hopkins Digital
Partfolio allows partfalio
developers to demonstrate
attainment of competency in
relation to established educational
standards; provides an online
journal for reflection; and includes
a powerful, embedded messaging
system that promotes ongoing
collaboration with peers and
advisars. The DP enhances a
program ar institution's ability to
sustain standards-based
instruction and assessment aver
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Major Features of the Digital Portfolio

DDP w.2.5i5 a

DDP Home S-tlld&llt SCI'EEIIS: Fa(:lllty SCI'EEIIS: customizable version ¢
the original DDP (1994

and contains many ne

Enter DDP
. features as descrHbed i
Enter Demo + My Portfolio ¢ Feedback znew in th,
FAQs
+ Viewins a ey Performance  # Perform Feedback
Histony

o)

m + My Eesources * Desion a Eey Performance

Logging on to DDP

s Eeference Tab + Analysis

View in Sequence ISequence

Alverno College gratefully ackrowledges financial assistance from the William and Flora Hewlett Foundation, the W. K.
Kellogg Foundation, the Pew Charitable Frusts, W. M. Keck Foundation, and 3 U.5. Department of Education Title IIT Grantin
the development of the Diagrostic Digital Portfolio Sy stem.

]
Abvarno College

3400 5. 43xd 5t
PO Box 343932
Ililaraukes, W1 532343922
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DDP Home
Enter DDP
Enter Demo
FAQOs
Historny
Slide Show

| ogging on to DDP

f Updated 771505
sfions Comments 7
Al st

Slide Show - Student Screen My Porifolio

DDP w.2.5i5 a

This wiew shows course prefix and number of K ey Performances that have been stored m the portfolio. 4 Eey customizable version c
the original DDP (1994

Perfortnance 13 any assignment, assessment of internship actiaty that 15 selected by the faculty of student to include i PR PSRRI
thewr portfb]io features as described i

document!

The portfolio 13 designed to require that feedback, mstructor, external assessor and peer, as well as the student's self
assessment associated with each key performance be completed and stored m the portfolic before t will be histed in
the matrz abowe. The student's wotl: may of may not be included.

o)

iy Portfolio o Hakniz Veew

Complated Key Performancas for Abiliias Mefric
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ince high school, T have been fortunate to find myself working outdoors every summer. While field work, especially science related, ;
s day, the interim between high school and college found me working at a vanety of job descriptions. My first seasonal job was for th
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nt vears to have found jobs that match both my personal and professional ideals. In 1998, I worked as a field biologist/botanist out o
cies (Cuastilleja chiorotica and Baotrychivm pumicola mainly), and this 1s where I got the 1dea (¢asy to get them when wandering abou
¢s) to try my hand at nature guiding/education. I followed this notion up the next summer and created Cheteo Nature Walks--my ow
; out the poster I designed, just click if). 1 met a lot of great people through my venture and loved the expenience of introducing people t
nd though, I wanted to reach a wider cross section of the public than the private tours allowed me to, and the next summer I found th
with it ever since.

al, park ranger for Ecdwood National and State Parks since 2000. There are so many things about this job that I love, it would be toc
them. Highlights over the yvears include all the great people: the everyday visitors, my Jumor Rangers, and my Redwood family

: 2001, T have had the joy of leading kayak trips down the Smith River and on the Klamath River estuary. These trips are all day
ectacular and complex natural histories of these places. The summer of 2002 found myself, ranger Jennifer Natoli, and ranger Sam J
te Park's display for the Del Norte County Fair in Crescent City, CA. Below are some pictures of the display that we put together (e!

i display was "Rocking and Rolling in the Redwooads"”. [ built the funky model of the subduction zane fleft) and Jen Natoli preity much designed all
wall surrounding the subduction zone fcentar). The display on the back wall (right) was about the 1964 ieunami that struck Crescent City: large phot




*Essential Portfolio Practices

Purposeful collection

Multiple measures to track development and
iImprovement

Self-assessment and reflection to foster analysis,
synthesis, evaluation, etc.

Integrative opportunities/requirements

Build evidence of an empowered, informed,
responsible learner

ion

f American

\ Colleges and
g& Universities



Assessment at LaGuardia

Seven Core Competencies: General Education

e Critical Literacy (Reading, Writing, Critical Thinking)
e Quantitative Reasoning

e Oral Communication

 Information and Research Literacy

e Technological Literacy

* Programmatic Competencies
« Defined by programs and majors
. ﬁsdapproprlate defined by outside accrediting
odies




The Assessment Process

As part of the 5-year Periodic Program Review, a
sampling of student work in the ePortfolio Assessment
Database is reviewed

Student work from the ePortfolios is assessed utilizing
the faculty-developed rubrics for each core competency
Other artifacts /measures may be assessed as
determined by a program

Benchmark Assessment readings provide information
about student work in core competencies across
programs (not just within programs)

Student work is read and evaluated in the assessment
process anonymously. Student work on the ePortfolio is
read and evaluated by the professor teaching the class.
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What is deposited?

Assessment grids developed by each program
identify the artifacts deposited in courses

Sample assignments are shared with faculty In
each program




2008-09 General Education Competency Grid
AA -Education Associate: The Bilingual Child

Baseline
ELL | ELS | ELS | EL§ | ELS | ELN120 | ELN 101 CPB 011 ELE 203
100 | 200 | 201 | 204 | 210 (Urban (Urban (Capstone)
Studies) Studies)
Critical Literacy | ENGO9%/ENG
(Writing 101/ESL X X X
Intensive)'
Quantitative MAT096
Reasoning” X X
Oral CPA D11
Communication® X
Research and ENG101
Information X
Literacy
Technological Capstone
Literacy ePortfolio
*Students select one course

"Two courses to deposit in ePortfolio assessment area: Urban Studies and one to be selected in the discipline (both are WI courses)

“Two courses to deposit in ePortfolio assessment area: MAT096 and one to be selected in the discipline (May be done as part of Research &
Information Literacy competency)

*Two courses to deposit in ePortfolio assessment area: CEP121 and one to be selected in the discipline (if CEP 121 not required, select two in
discipline)



Physical Therapist Assistant Programmmatic Assessment ePortfolio

Programmatic Assessment 2010 Program Faculty

Programmatic
Competencies

Assistant

curriculum

Programmatic Competencies

Links Contact

Programmatic Competencies for Program in Physical Therapy

(From LaGuardia CC Physical Therapy Assistant Competencies)

PROGRAMMATIC
COMPETENCY

Demonstrate
Professional Duty in the
field of Physical
Therapy

METHOD/PLAN OF
ASSESSMENT

The objective is 100%
student membership
in the American
Physical Therapy
Association and
attendance at a
minimum of one
district educational
meeting. Assessment
Method: Distribution of
membership
applications and
collection of proof of
membership in
Introduction to
Physical Therapy,
announcement of

DATA COLLECTION
PLAN

Student membership-
SCT101 - Fall II
2010

Ethics for PTA exam
SCT102 - Fall 11
2010

Classes only given in
Six-week session.



+ Back fo Samples 03337 ( out of 1212)

Critical Literacy

. Masterful (6)

* Demonstrates a
superior use of
readings and/or
sources to support a
well-developed thesis;
s Demonstrates a
superior use evidence
of reflection or analysis;
* Demonstrates a
superior use of
summary;

* Demonstrates a
superior use of
synthesis across texts;
* Demonstrates a
superior ability to
recognize and respond
to textual assumptions,
arguments, and bias;

* Demonstrates a
superior ability to
evaluate purpose,
structure and logic in a
text and draws some
sound and informed
inferences;

* Demonstrates a
superior awareness of
the author€ps language
(vocabulary,

Effective (5)

* Demonstrates a

strong use of readings
and/or sources to
support well-developed
thesis;

s Demonstrates a
strong use of evidence
of reflection or analysis;
* Demonstrates a
strong use of summary;
* Demonstrates a
strong use of synthesis
across texts;

* Demonstrates a
strong ability to
recognize and respond
to textual assumptions,
arguments, and bias;

* Demonstrates a
strong ability to
evaluate purpose,
structure and logic in a
text and draws some
sound and informed
inferences;

* Demonstrates a
strong awareness of
the author€®s language
(vocabulary,

| denotation/connotation,

Competent (4)

s Demonstrates a

competent use of
readings and/or
sources to support a
developed thesis;

s Demonstrates a
competent use of
evidence of reflection
or analysis;

¢ Demonstrates a
competent use of
summary;

* Demonstrates a
competent use of
synthesis across texts;
* Demonstrates a
competent ability to
recognize and respond
to textual assumptions,
arguments, and bias;

* Demonstrates a
competent ability to
evaluate purpose,
structure and logic in a
text and draws some
sound and informed
inferences;

s Demonstrates a
competent awareness
of the author€s

Add Comment

Rubric 1 Total: 66

Finish

Previous

. Developing (3)

* Demonstrates a

developing use of

| readings and/or

| sources to support a

| weak thesis;

¢ Demonstrates

developing use of

| evidence of reflection

or analysis;

* Demonstrates a

developing use of

| summary;
* Demonstrates a

| developing use of

| synthesis across texts,
* Demonstrates a
developing ability to
recognize and respond
to textual assumptions,

| arguments, and bias;
* Demonstrates a

| developing ability to

| evaluate purpose,

| structure and logic in a

| text and draws some

| sound and informed
inferences;
* Demonstrates a
developing awareness

| of the authoréds

oc - Powered by Google Docs.webarchive

Toggle
Rubric




Critical Literacy Benchmark
Assessment Data

Our largest sample, scored in January & June
1072 Total Scored Samples
<25 credits: 727 samples
>45 credits: 345 samples

Critical Literacy Average < 25 credits: 5.64
Critical Literacy Average >45 credits: 6.52
Gain: +.88




Classroom Im

plementation

Faculty test new competency-
Faculty Development focused assignments w. students.

Faculty design assignments
addressing competencies
in specific courses.

Designing Change Assessment

Programs use CTL
mini-grants to design CYCIe

change processes.

Analysis & Recommendation
Faculty analyze data, identify needs
and recommend changes in
curriculum & pedagogy.

Gathering Evidence
Students deposit work
that demonstrates

Core ComPEtenCy learning in ePortfolio.

Assessment of
Student Work
Faculty review student
work against rubrics.




Programs Read &
Assess Student Work

® Programs can make changes
based on what they find &
with support through the
CTL (if they choose)

Faculty Read & Assess The College Reads &
Student Work Assesses Student Work

* The college is able to assess
progress in core
competencies across the
curriculum, not justin a
program.

e Faculty provide appropriate
developmental guidance and
a final assessment of the
work

A Learning
College:
Adjusting for
Student Growth
& Development




The Feedback Loop

Program

College

Reviews Assignment & Guides
Student Progress

Business Program discovers
that oral communication is
weak in an intro course.

Benchmark Assessment
Readings reveal gains in
Critical Literacy and Research
& Information Literacy but
also reveal issues with the
rubrics

Adapts Assignment & Makes
Changes Where Appropriate

Works with faculty from Oral
Communication to design an
intervention. Intensive
module design supported by a
grant from the CTL

Rubrics will be redesigned to
better support the kinds of
work faculty want to assign.
Additional work in CTL
seminars and in the college
around the core
competencies.



Assessment & the Learning

Portfolio

ePortfolios can be used for assessment (supports deposits
In the ePortfolio Assessment Database)

ePortfolios are also used for student learning, growth, and
development

These are 2 different facets of the ePortfolio




Contact

Terrel L. Rhodes, Vice President
Association of American Colleges and Universities
rhodes@aacu.org

[J. Elizabeth Clark, Ph.D., Professor of English
Iclark@lagcc.cuny.edu]

Association
of American

Colleges and
Universities


mailto:rhodes@aacu.org
mailto:lclark@lagcc.cuny.edu

	Placing Student Work at the Center of Learning� �Symposium on Learning Outcomes Assessment: A Practical Guide�Toronto, Canada�April 12 – 13, 2012��Terrel L Rhodes�Association of American Colleges and Universities�
	What is AAC&U?
	Survey Results Are Consistent
	Slide Number 4
	Major VALUE Project Activities
	Outcomes for the development of metarubrics:
	Commonalities among rubrics
	Slide Number 8
	Slide Number 9
	Slide Number 10
	Slide Number 11
	Validity and Usability
	Reliability Study
	Building the Evidentiary Base
	Building the Evidentiary Base
	Building the Evidentiary Base
	Slide Number 17
	Slide Number 18
	Slide Number 19
	Slide Number 20
	Slide Number 21
	Slide Number 22
	Slide Number 23
	Slide Number 24
	Slide Number 25
	Slide Number 26
	Slide Number 27
	Slide Number 28
	Slide Number 29
	Slide Number 30
	Slide Number 31
	Slide Number 32
	Slide Number 33
	Slide Number 34
	Slide Number 35
	Slide Number 36
	Slide Number 37
	Essential Portfolio Practices
	Assessment at LaGuardia
	The Assessment Process
	What is deposited?
	Slide Number 42
	Slide Number 43
	Slide Number 44
	Critical Literacy Benchmark Assessment Data
	Slide Number 46
	Slide Number 47
	The Feedback Loop
	Assessment & the Learning Portfolio
	Contact	

